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Introduction 

The Erasmus+ Project 2018-1-AT01-KA203-039236 „TRANSCA – Translating Socio-

Cultural Anthropology into Education“ has developed a curriculum, that aims to provide 

educators with innovative approaches to diversity- based education and inclusive teach-

ing of children in European educational institutions. 

 

The curriculum provides examples of modules for introducing teachers to anthropologi-

cal conceptual approaches and methods. They have been designed as resources for 

thinking about educational practices in relation to the cultural dimensions of wider socie-

tal issues.  

 

This curriculum (6 ECTS) can be used as the basis for an individual course. Moreover, 

the curriculum can also be adapted for specific professional groups (teachers, social 

workers, etc.) by developing workshops or choosing individual modules for their train-

ing. 

 

1. Qualification Profile 

1.1  Aims of the modules for teacher education and in-service-

Training 

The most important educational aim of this modular series is to provide edu-

cators in preschools, primary and secondary schools with professional learn-

ing  that builds on existing anthropological research relevant to issues of in-

tegration, migration, and inclusion. The curriculum addresses an urgent 

need to effectively integrate research-based knowledge of these issues into 

teacher education and to train teachers in self-reflexive methods of inquiry 

and participatory learning that will enhance inclusive teaching. The modules 

offer essential and innovative tools for teacher education to enhance teach-

ers’ knowledge of, their awareness of societal structures, and self-reflection 

with regard to cultural assumptions and biases at play in their interaction and 

relations with pupils (and their parents). The modules aim to equip teachers 

to deal with often-contested systems of hierarchy (e.g. minorities within mi-

norities, intercultural gender dynamics in schools, social class and structural 

discrimination etc.) and to teach inclusively . The project aims to encourage 

teachers to take a self-reflective approach, to develop new participatory 

methods and culturally relevant content, and through these, to develop new 

insights and practices for enhancing student wellbeing and learning and 

combating discrimination, exclusion and violence. 
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1.2 Outcomes 

Participants undertaking this course will gain insight into educational anthro-

pology and practical knowledge of ethnographic methods within the context of 

working in in/formal educational settings. Preschool and primary school pro-

fessionals who have received this training will be equipped to play an central 

role in dealing with challenges of social inclusion, a major educational priority. 

Social anthropology offers a variety of holistic theoretical, methodological, 

and pedagogical approaches that can provide teachers with tools for promot-

ing awareness of implicit and explicit practices of (in)equality along various 

axes of social difference (e.g. origin, language, sexual identity, social gender, 

age, physical and mental skills, and social class).  Integrating insights, meth-

ods and approaches from social anthropology into teacher education will build 

social, civic and intercultural competences, and develop critical and reflexive 

thinking and help teachers equip their students with crucial competences, so-

cial skills and values of equality and social inclusion. Subsequent non-dis-

criminatory social spaces in schools lead to improved participation and learn-

ing performance, especially among marginalized children. In addition, recog-

nition of diversity as a reality of contemporary European life serves to combat 

marginalization and exclusion and strengthen cultural awareness of Europe 

as a dynamic and convivial space of social diversity and inclusion. 

 

1.3 The concept of teaching, learning and assessment 

Assessments are part of teaching and learning and are linked to particular 

competencies to be acquired. Competency-orientated teaching and learning 

processes focus on learning outcomes and on a set of criteria for assessing 

students’ ability to demonstrate competencies.  

Integrating social anthropology – both knowledge and methods - into a 

teacher education curriculum, brings together yet longstanding anthropologi-

cal practices. Based on knowledge exchange, teaching experience, best-

practices, and case/country-based educational structures and needs, these 

modules provide teaching tools to ensure sustainable innovation, transdisci-

plinary and quality of teacher education.  

 

1.4. Expected learning outcomes / competencies 

Participants will acquire basic insight and knowledge in the following areas: 

- Anthropological approaches and methods as resources for thinking about 

educational practices in relation to the cultural dimensions of wider social 

issues.  



  

Pädagogische Hochschule Wien | Grenzackerstraße 18 | 1100 Wien | ÖSTERREICH | www.phwien.ac.at | Tel. +43 1 601 18-0 4/16 

- Anthropological concepts, tools and strategies for understanding and 

working with cultural, linguistic and social diversity in a  dynamic and 

changing world. 

- Core anthropological questions of importance for the field of education 

with special focus on current issues of special concern for education in a 

globalizing world.  

- Intersectional approaches that address ongoing processes of categoriza-

tion, discrimination and inequality in educational settings, as well as in so-

ciety-at-large.  

- Anthropological approaches to issues of mobility for addressing current 

educational challenges related to geographical and social mobility 

- Self-reflection and (auto-)ethnographic knowledge in the learning setting 

 

1.6 References 

Altrichter, H./Posch,P. (2007): Lehrer und Lehrerinnen erforschen ihren Un-

terricht. Bad Heilbrunn: Klinkhardt. 

Elliott, J. (1981): Action research: A framework for self-evaluation in schools. 

TIQL- Working Paper No 1. Institute of Education: Cambridge. 

Ellis, C., Adams, T., & Bochner, A. (2011). Autoethnography: An Over-

view. Forum Qualitative Sozialforschung / Forum: Qualitative Social Re-

search, 12  

 

2. General guidelines 

 

2.1.  Time frame and extent of the undergraduate education/ CPL courses 
The full course is written as three modules. 
 
2.2 Requirements for admission  
Target group and requirements: 
 

- Working as a teacher educator with a background in anthropology (cul-

tural studies, sociology, ethnology, cultural geography).  

- Working as a teacher, preschool educator or in-service teacher  

- Studying as a pre-service-teacher 

- Working as a social worker, multipliers, stakeholders 

- Working as a special pedagogue such as nurse or other professional 

working in various pedagogical settings 
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2.3 Study achievement with the European Credit Transfer System (ECTS) 
The credit rating for the described undergraduate education/ further CPL series is 6 
ECTS points. 
 
2.4 Course methodology 
 
Seminars (SE) allow for the discussion of scientific contents and methods in a particu-
lar field; they allow participants to share experience and are practice-orientated, fol-
lowed by an end of course assessment. Teaching professionals may select the level of 
difficulty. The aim is to build competencies in understanding and finding solutions to 
professional didactic and practical tasks. Learning modalities include exploring literature 
and other forms of research, developing relevant questions, media exemplification, and 
critical reflection and discussion. Work on themes may be carried out independently, in 
groups or through class projects. Seminars may be offered online if communication with 
and the cooperation of all participants is guaranteed by suitable online platforms.  
 
 
2.5 Study guidelines/Exam guidelines (National context: PH Wien, Austria) 
 
2.5.1 Study guidelines 
Study guidelines will vary according to country. For Austria, the guidelines of the Higher 
Education Law 2005 and the Pedagogical College of Vienna should be applied. These 
are enforced by relevant authorities at the University College of Teacher Education Vi-
enna. 
 
2.5.2 Certificate of achievement for training   
Heads of training provide diplomas or certificates of participation according to guide-
lines. 
 
2.5.3 Contents and scope of examinations  
Exam content, preparation and implementation must be of suitable scope for ECTS 
points awarded..  
 
2.6. Requirements for participation/ranking criteria 
Access will depend on the number of study places available. In the event of over-sub-
scribed courses, the following criteria will be applied in this order. 
  

1    Qualified teacher educators or preschool educators and in-service teachers with 

current employment in public schools and kindergartens. 

2. Preschool and Initial Teacher Education students on undergraduate programmes  

3. People with completed basic pedagogic qualifications in areas of social work/ so-

cial engagement and/or elementary pedagogy or a similar basic credit rated ped-

agogic training abroad 
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3. Course Structure and Outline 

The study content provides clear links across modules, which all have theoretical and 
practical elements.   

3.1 Module overview 

M 1 Areas of study ECTS-AP Art LV 
Weekly hours 
per term, 45 

min. 
Real hours, 60 min. ECTS-AP 

Module title 

Power structures 
within and outside of 
educational systems 

ABG FW/FD PPS  
Face to face 

teaching  
Supervised 

study modules 
Un-super-
vised self-

study 

 

Power and Education 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

Selfing and Othering 
in Educational Set-
tings 

0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

sum 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

 
 
 

M 2 Areas of study ECTS-AP Art LV 
Weekly hours 
per term, 45 

min. 
Real hours, 60 min. ECTS-AP 

Module title 

World making of diver-
sified societies 

ABG FW/FD PPS  
Face to face 

teaching  
Supervised 

study modules 
Un-super-
vised self-

study 

 

Mobility and Rooted-
ness 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

Making and Inhabiting 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

sum 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

 
 

M  Areas of study ECTS-AP Art LV 
Weekly hours 
per term, 45 

min. 
Real hours, 60 min. ECTS-AP 

Module title 

Sociality and relation-
ality as educational 
factors 

ABG FW/FD PPS  
Face to face 

teaching  
Supervised 

study modules 
Un-super-
vised self-

study 

 

Sociality and  
relationality 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

Life Course 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

sum 0,00 0,00 2,00   2,00 22,50 27,50 2,00 
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3.1 Module overview education and further education 

M 1 – M 3 Areas of study ECTS-AP Art LV 
Weekly hours 
per term,45 

min.* 
Real hours, 60 min ECTS-AP 

 
ABG FW/FD PPS  

Face to face 
teaching  

Supervised 
study modules 

Un-super-
vised self-

study 

 

Module 1 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

Module 2 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

Module 3 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

sum 0,00 0,00 6,00   6,00 67,50 82,50 6,00 
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4.3 Module description 

4.3.1 Module 1 

 

M 1 Power structures within and outside of educational system 

compulsory module/ 
non- compulsory mod-
ule 

basic module/ develop-
ment model 

1. year of study/ term duration and 
frequency 2 ECTS 

requirements for par-
ticipation: none 

links to other modules: 
none 

  
level/ n/a 

Education Aims 

  - Awareness of selfing/othering in educational contexts  

  - Knowledge of power structures on different societal levels (micro, meso, macro) 

  - Knowledge of fundamental anthropological texts on education and power and educational (in)equality 

  - Knowlegde of taboos on the teaching profession (Adorno) within the dominance culture 

  - Knowlegde of boundaries between majorities and minorities as processes of selfing and othering 

  - Knowledge of the mechanisms and dimensions of privilege (and the lack thereof) and selfing/othering in educa-

tional contexts  

- Knowledge of the basics of the intersectional approach and other (anthropological) theories regarding classification 

and categorization 

 

Education contents 

  - Processes of selfing and othering 

  - dominance culture 

  - power and educational (in)equality 

- power and knowledge (Foucault) 

  - intersectionality 

  - cultural hegemony 

  - migration pedagogic perspectives in relation to educational establishments: language-political power relationships, 

the inheritance of national language ideologies, discrimination 

-  taboos on the teaching profession 

- narrative approaches, including life story interviews and other qualitative research methods 

- perpetuating social inequalities as educators 
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Certifiable (part) competencies 

The students will be able to: 

  -  relate and describe power structures on different societal levels (micro, meso, macro) 

  -  discuss and reflect upon power and educational (in)equality in educational institutions based on intersectional ap-

proach.    

  - develop a critical self-reflexive view on the educational system and one’s own role within it. 

  - identify formations of exclusion and/or demarcation, analytically as well as on personal level. 

  - design work in the classroom accordingly to dimensions of privilege (and the lack thereof) and selfing/othering in 

educational contexts  

 - conduct participant observation and other ethnographic research methods 

 - deconstruct their own privileges and further on their perception of the world as an objective reality and can reflect 

on the hegemonic structures in formal and informal educational settings 

- gain insight into the way privilege (or lack thereof) can be perpetuated through the educational system and can re-

flect on their own role as a subject of education 

 

Literature 

Adorno, T. W. (1971): „Erziehung zur Mündigkeit“. Suhrkamp. 
Amit, V. (2000). Constructing the Field. Ethnographic Fieldwork in the Contemporary World. London: Routledge. 
Blasco, C. M., Vargas, C. A., (2011). Educational Policy, Anthropology, and the State. in Pollock, M. und Levinson, B. 
(Eds.). A Companion to the Anthropology of Education. Chichester [England]: 368-387. 
Bourdieu, P., Passeron, J.-C. (1996). Reproduction in Education, Society and Culture. London [u. a.]. 
Erickson, F. (2011). Culture. In Pollock, M. und Levinson, B. (Eds.). A Companion to the Anthropology of Education. 
Chichester [England]: 25-33. 
Flick, U. (2014). An Introduction to Qualitative Research (5th ed.). London: SAGE. 
Foley, D. (2011). The Rise of Class Culture Theory in Educational Anthropology. In Pollock, M. und Levinson, B. 
(Eds.). A Companion to the Anthropology of Education. Chichester [England]: 81-96. Journal “Power & Education”, 
Sage. 
Gladney, D. C. (1998). Introduction: Making and Marking Majorities, in Gladney, D. (Eds.). Making Majorities: Consti-
tuting the nation in Japan, Korea, China, Malaysia, Fiji, Turkey, and the United States. Stanford: 1-9. (= East-West 
Center series on contemporary issues in Asia and the Pacific). 
Gladney, D. C. (1998). (Eds.). Making Majorities: Constituting the Nation in Japan, Korea, China, Malaysia, Fiji, Tur-
key, and the United States 
Hume, L., & Mulcock, J. (2004). Awkward Spaces, Productive Places. In L. Hume & J. Mulcock (Eds.), Anthropolo-
gists in the Field: Cases in Participant Observation (pp. xi–xxviii). Retrieved from https://www.jstor.org/sta-
ble/10.7312/hume13004 
Karakasoglu, Y., Mecheril, P., & Goddar, J. (2019). Pädagogik neu denken!: Die Migrationsgesellschaft und ihre Leh-
rer_innen. Weinheim: Beltz. 
Marcus, G. E. (1995). Ethnography in/of the world system: The emergence of multi-sited ethnography. Annual Re-
view of Anthropology, 24, 95-117. 
Mecheril, P. (2016). Handbuch Migrationspädagogik. Weinheim: Beltz. 
Spivak, G. C. (1996). Subaltern studies. Deconstructing historiography. In D. Landry & G. M. MacLean (Eds.), The 
Spivak reader: Selected works of Gayatri Chakravorty Spivak (pp. 203–236). New York, NY: Routledge. 
Crenshaw, Kimberlé. (1989). Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of Antidis-
crimination Doctrine. www.portal-intersektionalität.de (20.7.2019, 15:35) 
Gaebel, Katie. (2013). At the Intersections of Resistance: Turkish Immigrant Women in German Schools. Iowa 
Strasser, Sabine. (2008). We will not integrate! Multiple belongings, political activism and Anthropology in Austria. In: 
Armbruster, Heidi/Lærke, Anna (Hg.) Taking Sides. Ethics, Politics and Fieldwork in Anthropology. New York, Oxford: 
Berghahn Books. 175-197 
Verloo, Mieke. (2006). Multiple Inequalities, Intersectionality, and the European Union. In: European Journal of Wom-
en's Studies 13 (3): 211- 228 
Walgenbach, Katharina. (2017). Heterogenität – Intersektionalität – Diversity in der Erziehungswissenschaft (2. 
Aufl.). Opladen: Barbara Budrich. 
Yuval-Davis, Nira (2006). Intersectionality and Feminist Politics. In: European Journal of Women's Studies. 13 (3): 
193-209 
Yuval-Davis, Nira (2015). Situated Intersectionality and Social Inequality 
Eisenberg, Avigail I. (2004) [Hg.] : Minorities within minorities: equality, rights and diversity   
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Amit, V. (Ed.). (2003). Constructing the Field: Ethnographic Fieldwork in the Contemporary World. Abingdon: 
Routledge. 
Baumann, G., Gingrich, A. (2004). Grammars of identity, alterity: a structural approach. New York: Berghahn Books. 
Flick, U. (2014). An Introduction to Qualitative Research (5th ed.). London: SAGE. 
Geertz, C. (1973). Thick description: Toward an interpretative theory of culture. In The interpretation of cultures (pp. 
3–32). New York, NY: Basic. 
Gogolin, I. (1994). Der monolinguale Habitus der multilingualen Schule. Münster: Waxmann. 
Gomolla, M. (2009). Institutionelle Diskriminierung: Die Herstellung ethnischer Differenz in der Schule (3. Aufl. 2009). 
Wiesbaden: VS Verlag für Sozialwissenschaften. 
Gonzalez, N. (Ed.). (2005). Funds of Knowledge (1st ed.). Mahwah, NJ: Routledge. 
Gullestad, M. (2002). Invisible Fences: Egalitarianism, Nationalism and Racism. In: The Journal if the Royal Anthro-
pological Institute. 8 (1): 45-63 
Gullestad, M. (2004). Blind Slaves of our Prejudices: Debating „Culture“ and „Race“ in Norway. In: Ethnos. 69 (2): 
177-203. 
Nader, L. (1972). Up the Anthropologist—Perspectives Gained from Studying Up. In Hymes, D. H.  (Ed.), Reinvent-
ing Anthropology (pp. 284–311). New York, NY: Pantheon.´ 
Sinha, S., Shaireen, R. (2018): Introduction to Deconstructing Privilege in the Classroom: Teaching as a Racialized 
Pedagogy, Stud Philos Educ (2018) 37:211–214 
Sadker, D. (2006). Gender in the Classroom: Foundations, Skills, Methods, and Strategies Across the Curriculum. 
Routledge 

 
 

Certificates of achievement: 

Evaluation of individual training events are as follows; 

Certificates of achievement are documented in the training descriptions in PH- online  

Languages: 

target language of the education establishments with consideration of multilingualism  

 
 

M 1 Areas of study  ECTS-AP Art LV 
Weekly hours 
per term, 45 

min 
Real hours, 60 Min. ECTS-AP 

Module title 

 
Power structures 
within and outside of 
educational systems 

ABG FW/FD PPS  
Study modules 
with presence 

Supervised 
study modules 

Un-super-
vised self-

study 

 

Power and Education 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

Selfing and Othering 
in the Classroom 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

 sum 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

 

legend:  ABG General education scientific  
                 basics 

    SE     Seminar 

  FW/FD speciality and didactic  

  PPS practical pedagogic studies  

 *) 1 hour within the week (Term time) equals 15 teaching units of 45 minutes each 
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4.3.2 Module 2 

 

M 2 World making of diversified societies 

Compulsary module 

 
Basic module 

 
1. year of study/1. term Duration and 

frequency: 
once a year 

2 ECTS- 

Requirements for 
participation: none 

Link to other modules: 
yes, cross over 

 Level/ n.a. 
  

Education aims 

- Awareness of the relativity of the ‘world-as-given’  

- Acquiring knowledge, abilities and skills to plan, try, reflect and analyze multilingual settings in pre-

school and primary in a responsible, independent, contextual and developmentally appropriate way 

- Knowledge about one’s own role as a linguistically active teacher and about the team’s role as me-

dium for reflection 

- Knowledge about basic meanings, such as space, place, identity, geography 

- Knowledge of the complexities of the phenomenon of human mobility. 

- Demonstration of new forms of movement and the complex realities facing people on the move 

today 

 

Education contents: 

- Exploration of creative acts of world-making  

- Worldmaking and Cultural Production 

- The Cultural Production of the Educated Person 

- Cultural production through concepts and categories  

- Analysis of one’s own role and one’s own behaviour using action research methodology (Al-

trichter/Posch 2007, Elliott 1981, Ellis et al 2011) 

- Migration (Stephen Castles, Brettell) 

- Spatializing Culture (Susan Low) 

- Kinship and land (Peter Gow, Bloch Maurice) 

- Place making- identity (D. Miller) 

- Transnationalism  (Glick Schiller, Basch, Blanc‐Szanton 1992.; Povrzanović Frykamn 2004)  

- Mobility paradigm (Sheller and Urry 2006) 

- Hypermobility and immobility (Salazar 2011) 

- Rootedness (Malkki 1992) 

 

Certifiable (part) competencies 

The students are able to: 

- reflect on the historical construction of taken-for-granted worldviews and conceptualizations  

- extrapolate concepts such as ‘individual’ and ‘society’ 

- extrapolate how particular concepts and categories become institutionalized based on your experi-

ence 

- extrapolate how diagnostic/social categories salient in educational settings are contested, 

changed, maintained, or made to disappear, and why. 
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- identify and interpret the issues of social coexistence in the inhabited areas 

- name and define different forms and types of mobility and immobility  

- describe mobility as material, technological, embodied forms of movement 

- define related concepts such as rootedness, motility, connectivity, transnationalism, stuckness and 

provide ethnographic examples  

- characterize mobility and related concepts in its cultural and historical complexity.  

- analyze the concept of the mobile and multiply located   

 

Literature: 

Basso K. and S. Feld (eds.) 1996. Senses of Place. Santa Fe, New Mexico: School of American Research Press 
 
De Certeau, M. 1984.Walking in the City. In The Practice of Everyday Life. Berkeley: University of California Press. 
91- 110. 
 
Foucault, M.. 1977. “Questions on Geography” in Power/Knowledge. New York: Pantheon Books. 63-77. 
 
Gupta, Akh. and J. Ferguson. 1992. “Beyond ‘Culture:’ Space, Identity, and the Politics of Difference.” Cultural An-
thropology 7(1): 6-23. 
 
Lipsitz, G. 2007. “The Racialization of Space and the Spatialization of Race: Theorizing the Hidden Architecture of 
Landscape.” Landscape Journal 26. 10-23. 

 
Tilley, C. and K. Cameron-Darum, 2017. An Anthropology of Landscape. The extraordinary in the Ordinary, London: 
UCLPress 
 
Wainwright, J. and J. Bryan. 2009. “Cartography, Territory, Property: Postcolonial Reflections on Indigenous Coun-
ter-mapping in Nicaragua and Belize.” Cultural Geographies 16. 153-178. 
 
Appadurai, Arjun. 1986. The Social Life of Things. Commodities in cultural perspective. Cambridge University Press 
 
Brettell Caroline B. 2016. Perspectives on Migration Theory—Anthropology. In: White M. (eds) International Hand-
book of Migration and Population Distribution. International Handbooks of Population, vol 6. Springer, Dordrecht 
 
Brettell, Caroline B. 2003. Anthropology and migration: Essays on transnationalism, ethnicity, and identity. Walnut 
Creek: Altamira Press. 
 
Brubaker Rogers, “The ‘diaspora’ diaspora”, Ethnic and Racial Studies 28(1), 2005, pp. 1-19. 
Clifford James. 1997.  „Routes: Travel and Translation in the Late Twentieth Century.“ Cambridge,  MA: Harvard Uni-
versity Press. 
 
Castles Stephen & Miller Mark J., The Age of Migration, New York, London: GuilfordPress, 2003, chap. 1, pp. 1-20 
http://migrationmatters.me/wp-content/uploads/2016/11/AgeOfMigrationChapter1and.pdf 
 
Elliot, Alice, Roger Norum, and Noel B. Salazar eds. 2017. Methodologies of Mobility. Ethnography and Experiment. 
Berghahn Books.  
 
Gupta, Akhil and James Ferguson (1992) Beyond ‘Culture’: Space, Identity, and the Politics of Difference, Cultural 
Anthropology 7(1): 6-23. 
 
Hall, Stuart (1994) Cultural Identity and Diaspora, in P. Williams and L. Chrisman (ed.) Colonial Discourse and Post-
colonial Theory: a Reader, Harvester Wheatsheaf, pp. 392-401. 
 
Lutz, Helma (2010) Gender in the Migratory Process, Journal of Ethnic and Migration Studies 36 (10):1647 1663. 
 
Malkki, Liisa. 1992. National Geographic: The Rooting of Peoples and the Territorialization of National Identity among  
Scholars and Refugees. Cultural Anthroplogy 7/1, 24-44.  
 
Marcus, George. 1998. „Ethnography trough Thick and Thin.“ Princeton University Press. 
Povrzanović Frykman, Maja. 2004. Transnational Spaces: Disciplinary Perspectives, ed. Maja. Malmö: Malmö Uni-
versity 

http://migrationmatters.me/wp-content/uploads/2016/11/AgeOfMigrationChapter1and.pdf
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Pink, Sarah 2009. „Doing Sensory Ethnography.“ SAGE Publications 
 
Rabo, Annika. 2017. Cultivating memories of belonging and conviviality. Middle East Journal of Refugee Studies 
(Vol: 2 Number: 1),  
Salazar, N. B. 2010. ‘Towards an anthropology of cultural mobilities’, Crossings: Journal of Migration and Culture 1: 
53–68. 
 
Salazar, N. B. and A. Smart 2011. ‘Anthropological takes on (im)mobility: introduction’, Identities: Global Studies in 
Culture and Power 18: i–ix. 
 
Salazar, N. B. 2013. Mobility, in R. J. McGee and R. L. Warms (eds.), Theory in social and cultural anthropology, 
552–3. Thousand Oaks, CA: Sage. 
 
Salazar, N. B. and K. Jayaram (eds.) 2016. Keywords of mobility: critical engagements. Oxford: Berghahn. 
 
Salazar, Noel. 2017. „Key figures of mobility: an introduction“. Social Anthropology 25, 1 5–12. 
 
Sheller, M. and J. Urry 2006. ‘The new mobilities paradigm’, Environment and Planning A 38: 207–26. 
 
Szogs, Nina (2017) Football Fandom and Migration. An Ethnography of Transnational Practices and Narratives in 
Vienna and Istanbul, Springer. 
 
Schiller Nina, Basch Linda & Anton Blanc Cristina, “From Immigrant to Transmigrant: Theorizing Transnational Mi-
gration”, Anthropological Quarterly 68(1), 1995,pp. 48-63. 
 
Tsing, Anna. 1993. „In the Realm of the Diamond Queen: Marginality in an Out-of-the-way Place“. Princeton Univer-
sity Press. 
 
Urry, John. 2000. „Sociology Beyond Societies.“ London: Routledge. 
 
Urry, John. 2007. Mobilities. Polity 
 
 

Performance records: 

Evaluation of individual teaching sessions as follows:  

 

Language(s): 

target language of the education establishments with consideration of multilingualism 

 
 

M 2 Areas of study  ECTS-AP Art LV 
Weekly hours 
per term, 45 

min 
Real hours, 60 Min. ECTS-AP 

Module title 

 
World making of di-
versified societies 

ABG FW/FD PPS  
Study modules 
with presence 

Supervised 
study modules 

Un-super-
vised self-

study 

 

Mobility and Rooted-
ness  

0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

Making and Inhabiting 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

 sum 0,00 0,00 2,00   2,00 22,50 27,50 2,00 
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4.3.3 Module 3 

 

M 3 Sociality and relationality as educational factors 

Compulsary module 

 
Basic module 

 
1. year of study/1. term Duration and 

frequency: 
once a year 

2 ECTS- 

Requirements for 
participation: none 

Link to other modules: 
yes, cross over 

 Level/ n.a. 
  

Education aims 

- Knowledge about how schools organize children (and teachers) and what forms of relatedness this 

encourages.  

- Knowledge about what kinds of problems this form organization and relatedness create for teach-

ing and learning.  

- Knowledge about why and which forms of relatedness are pedagogically valued. 

- Knowledge about why and which forms of sociability are pedagogically valued. 

- Application of knowledge about methods to discuss the similarities or differences in life course pro-

cesses between the societies 

- Awareness of of one’s own role and one’s own behaviour using action research methodology 

Education contents: 

- Social organization, social interaction and social form  

- The interplay of sociality and relationality 

- Everyday interaction and moral learning  

- Analysis of one’s own role and one’s own behaviour using action research methodology (Al-

trichter/Posch 2007, Elliott 1981) 

- Relations (Strathern, Ingold, Feldman) 

- Education as a relation of exchange (Ingold)   

- Situated knowledges and ethnography (Haraway, Marques da Silva, Parker Webster)  

- Cultures of Relatedness (Janet Carsten) 

- Rituals (Turner) 

- Social fact (Mauss)  

- Rites of passage (van Gennep) 

- Adulthood (Birindelli) 

- Performance (Turner, Conquergood) 
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Certifiable (part) competencies 

The students… 

- are able to explain how schools organize children (and teachers) and what forms of relatedness 

are encouraged.  

- gain familiarity with anthropological approaches to the building blocks of all human life: social or-

ganization, sociality, relationality – and the implications of using cross-cultural  

- gain knowledge of various processes of learning language, social hierarchy, moral relationality and 

obligation embedded in everyday social interaction and be able to use these heuristically to ques-

tion their own understandings of how, when and where children learn, and their own teaching prac-

tices.   

extrapolate to critically reflect on how particular forms of valued school sociability and relationality 

may enhance or thwart teaching and learning. 

- gain a basic knowledge of anthropological theory on aspects of life course such as rites, adulthood, 

initiation, gender 

- will be able to comprehend basic theoretical approaches to relations in anthropology and their use-

fulness for pedagogical practice  

- will be able to reflect on relations they are embedded in and the ways they influence their pedagog-

ical practices  

- will distinguish different methodological approaches to educational research and their usefulness 

for different educational settings and issues  

- will be encouraged to use some of the ethnographic methods in their own didactical practice to im-

prove learning outcomes 

- argue the cultural diversity underlying the most trivial, but, also, most extraordinary moments of life 

in a long and short-term perspective 

 

Literature: 
 
Rapport, N. (2007) Interaction. In Social and Cultural Anthropology. The Key Concepts, New York: Routledge, pp. 

226-236. 
 
Schegloff, E. A.  (2006), "Interaction: The infrastructure for social institutions, the natural ecological niche for lan-
guage, and the arena in which culture is enacted", In Roots of Human Sociality, N.J. Enfield, S. C. Levinson, eds.), 

London, Berg, pp. 70–96.  
 
R. P. McDermott (1978) The Social Organization of Behavior: Interactional Approaches. Annual Review of Anthropol-
ogy 7:321-45. 

 
Sacks, H. (1984) On Doing ‘Being Ordinary.’ In Structures of Social Action: Studies in Conversational Analysis, J. M. 
Atkinson & J. Heritage (eds), Cambridge: Cambridge University Press.  
 
Salomon, O. (2010) What a Dog Can Do: Children with Autism and Therapy Dogs in Social Interaction. ETHOS, 
38(1):143-166. 
 
Carsten, J. (2000) Cultures of Relatedness. New Approaches to the Study of Kinship. Cambridge University Press.  
 
Dennis, B. (2018). Tales of Working Without/Against a Compass. In Beach, D., Bagley, C., Marques da Silva, S. 
(2018) The Wiley Handbook of Ethnography of Education.  
 
Eisenhart, M. (2018) Changing Concepts of Culture and Ethnography in Anthropology of Education in United States. 
In Beach, D., Bagley, C., Marques da Silva, S. (2018) The Wiley Handbook of Ethnography of Education.  Wiley 
Feldman, G. (2011). If ethnography is more than participant-observation, then relations are more than connections: 
The case for nonlocal ethnography in a world of apparatuses. Anthropological Theory, 11(4), 375–395. 
https://doi.org/10.1177/1463499611429904  
 
Haraway, D. (1988) Situated Knowledges: The Science Question in Feminism and the Privilege of Partial Perspec-
tive. Feminist Studies 14, no. 3 (1988): 575-99. doi:10.2307/3178066. 

https://doi.org/10.1177/1463499611429904
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Harding, S. G. (2011) The Feminist Standpoint theory reader; Intellectual and Political Controversies. Routledge 
 
Ingold, T.  (2017) Anthropology and/as Education. Routledge 
 
Ingold, T. (2011) Being Alive. Essays on movement, knowledge and description. Routledge 
 
MacDonald M., (1981), 'Schooling and the reproduction of class and gender relations', in Dale R. et al, (eds.) Politics, 
Patriarchy and Practice, London, Falmer/Open University  
 
Marques da Silva, S. and Webster J.P. (2018)  Positionality and Standpoint: Situated Ethnographers Acting in On 
and Offline Contexts. In Beach, D., Bagley, C., Marques da Silva, S. (2018) The Wiley Handbook of Ethnography of 
Education. Wiley 
 
Paris, D. and Winn, M. (2013) Humanizing Research: Decolonializing Qualitative Inquiry with Youth and Communi-
ties, Thousand Oaks, CA. Sage. 
 
Rosiek, J.L. (2018)  Agential Realism and Educational Ethnography: Guidance for Application from Karen Barad’s 
New Materialism and Charles Sanders Peirce’s Material Semiotics In Beach, D., Bagley, C., Marques da Silva, S. 
(2018) The Wiley Handbook of Ethnography of Education. Wiley 
 
Sherry B. Ortner. (2006) Anthropology and Social Theory. Culture, Power, and the Acting Subject. Duke University 
Press  
 
Strathern, M. (2005). Kinship, Law and the Unexpected: Relatives are Always a Surprise. Cambridge: Cambridge 
University Press. doi:10.1017/CBO9780511614514 
 
Strathern, M. (2018) Relations. The Cambridge Encyclopaedia of Anthropology. http://doi.org/10.29164/18relations 
 
Trondman, M., Willis, P., Lund, A.(2018) Lived Forms of Schooling: Bringing the Elementary Forms of Ethnography 
to the Science of Education. In Beach, D., Bagley, C., Marques da Silva, S. (2018) The Wiley Handbook of Ethnogra-
phy of Education. Wiley 
 
Weis, L., Fine, M.  (2012) Critical Bifocality and Circuits of Privilege: Expanding Critical Ethnographic Theory and De-
sign Harvard Educational Review, v82 n2 p173-201 Sum 2012 

Evaluation of individual teaching sessions as follows:  

 

Language(s): target language of the education establishments with consideration of multilingualism 

 

M 3 Areas of study  ECTS-AP Art LV 
Weekly hours 
per term, 45 

min 
Real hours, 60 Min. ECTS-AP 

Module title 
 
Sociality and rela-
tionality as educa-
tional factors 

 

 

ABG FW/FD PPS  
Study modules 
with presence 

Supervised 
study modules 

Un-super-
vised self-

study 

 

Sociality and  
relationality 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

Life Course 0,00 0,00 1,00 SE 1,00 11,25 13,75 1,00 

 sum 0,00 0,00 2,00   2,00 22,50 27,50 2,00 

 

 

http://doi.org/10.29164/18relations

